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Abstract

This study aims to determine the views of preschool teachers to ensure social justice by increasing the lifelong
learning competencies of refugee students and their parents by using a case study design from qualitative
research methods. The study group of the research consists of 30 preschool teachers working in Spain, Lithuania,
Slovenia and Turkey, who were selected through purposive sampling method. In the study, a structured interview
form developed by the researchers was used and the data obtained were analyzed through descriptive and content
analysis. The data were analyzed using the MAXQDA 2020 program. Based on the views of preschool teachers,
the study revealed that the most important problem faced by refugee students and their parents are language
barriers and cultural adaptation. This view is followed by trauma caused by displacement. According to the
teachers, understanding cultural differences, empowerment, encouraging and supporting social participation, and
providing equal educational opportunities to students can be effective in preventing social discrimination and
inequality. As a result of the research, it is recommended that schools provide cultural sensitivity training for
educators to help refugee students better understand their backgrounds and experiences, and expand bilingual
education resources by implementing intensive language learning programs that focus on rapid language
acquisition for refugee students.
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Introduction

Lifelong learning is a process that covers all stages of learning from pre-school to post-retirement
and addresses individual and societal needs (Laal, 2011). Lifelong learning means continuously
improving one's skills and acquiring knowledge through experiences encountered throughout life (Laal
et al., 2014). Lifelong learning is learning activities that enable individuals to learn anywhere and at
any age, including formal and non-formal education activities (Yesilbas Ozeng, 2023), and these
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activities help to develop knowledge, skills, attitudes and behaviors (Florin et al.) Lifelong learning is
crucial for personal and professional development and promotes continuous self-improvement and
adaptability in various aspects of life, including career advancement (Carlson, 2019; Collins, 2009).
Lifelong learning, a continuous and voluntary learning process to adapt to a changing world (Yesilbag
Ozeng¢ & Basaran, 2024), is often based on adult education, which emphasizes forms of professional
work and participation (Tight, 1998) and promotes the democratic and emancipatory goals of
education (Flemming, 2020). Having established that lifelong learning is a continuous, self-directed
process that empowers individuals to adapt to changing circumstances, it becomes clear that the
development of certain competencies is essential.

Lifelong learning competencies are the basic skills and abilities that enable individuals to
continuously acquire and apply knowledge throughout their lives. These competencies are increasingly
recognized as important for personal and professional development in a rapidly changing world. The
European Union has identified eight key competencies required for lifelong learning. These are
communication in the mother tongue, communication in a foreign language, mathematical
competence, basic competencies in science and technology, digital competence, learning to learn,
social and civic competencies, sense of initiative and entrepreneurship, and cultural awareness and
expression (Adabas & Kaygin, 2016; Sahin & Koca, 2017). Lifelong learning competencies are
continuous, collaborative, self-directed, active, broad in scope, lasting, positive, satisfying, and
applicable to one's profession and all aspects of life (Collins, 2009). In summary, all these lifelong
learning competencies have an important place in individuals' continuous learning and developing
their knowledge and skills.

Lifelong learning activities are essential for refugees and migrants who have to live in other
countries for various reasons. Lifelong learning for refugee and migrant students is a critical issue that
involves various educational, social, and psychological challenges. These challenges are influenced by
factors such as language barriers, cultural differences, and traumatic experiences of forced migration.
In addition to challenges in all areas of life, refugee and migrant students face numerous challenges in
educational settings, which can significantly impact learning outcomes and individual well-being.
Language learning is the first challenge for refugee and migrant students, as it is the key to integration
and adaptation to a new cultural and linguistic environment (Bingdl, 2021). Refugee and migrant
students often find it difficult to learn the language of the host country. This affects their ability to
understand course content and communicate effectively with their teachers and peers (Celik, 2021;
Cavadova, 2023; Yilmazel & Atay, 2022). There is a lack of special educational resources and support
programs in schools that address the specific needs of refugee and migrant students, such as language
learning programs and culturally sensitive teaching practices (Arar et al., 2019; Crea, 2016; Taylor &
Sidhu, 2011). This situation causes students to experience communication problems and have
difficulty adapting to the country of immigration.

Language barriers experienced by students also significantly affect parents' participation in
education. Language barriers faced by parents due to not knowing the language of the country of
immigration can negatively affect students' academic progress (Graham et al., 2016; Cavadova, 2023).
These students have difficulty adapting to new cultural norms and educational expectations, leading to
feelings of isolation and social exclusion (Celik et al., 2021; Graham et al., 2016; Hayes, 2016;
Koehler & Schneider, 2019). Lack of adequate support services for refugee and migrant students to
adapt to school, complex registration processes in schools (Celik et al; Koehler & Schneider, 2019),
lack of access to resources, inflexible curricula (Mock-Mufioz de Luna et al., 2020), and teachers not
being trained to teach students from different cultures (Bunar, 2019), these students face challenges in
learning a new language, adapting to unfamiliar educational and social systems, and coping with the
trauma associated with forced displacement (Block et al., 2014).

Refugee and migrant students may be viewed negatively by their peers and school staff and may
experience mental health problems due to traumatic events (Clausson & Cowell, 2019). Many refugee
and migrant students have experienced trauma before and during migration, which can lead to mental
health problems such as anxiety and depression. These students face difficulties in socio-psychological
adaptation to school due to their inability to interact with the local community and lack of
communication (Khachaturyan, 2019). These psychosocial challenges negatively affect their ability to
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focus and succeed in school (Graham et al., 2016). To overcome these challenges faced by refugee
students, teachers need to be trained to have the competence to teach these students and take into
account the needs and individual situations of students (Roxas & Fruja, 2019). It is also important for
teachers to provide guidance for migrant and refugee students to adapt to school.

Lifelong learning for refugee and migrant students is a multifaceted challenge that requires a
comprehensive approach to address their unique educational needs and barriers to accessing education.
Schools should implement inclusive educational practices that take into account the social, cultural,
and educational backgrounds of refugee and migrant students. This includes improving foreign
language proficiency (Biasutti et al., 2019; Taylor & Sidhu, 2011; Wrech et al., 2018) and ensuring
students' adaptation to the country of origin. In schools with refugee and migrant students, it is
important to create an inclusive curriculum that uses diversity as a learning opportunity, provides
interlanguage interaction, and encourages civic engagement. This approach provides cultural and
socio-political relevance and creates the necessary basis for the education of migrant and refugee
students (Bajaj & Bartlett, 2017). In addition, creative and flexible teaching strategies are necessary to
address the complexity of teaching in an intercultural context. Inclusive approaches, creativity,
flexibility, and training are key strategies to support the integration of migrant and refugee students
and promote the well-being of the whole class (Biasutti et al., 2019). A holistic educational approach
that addresses social and emotional needs can promote refugee and migrant students' success in
education and their future integration into the labor market and society (Cerna, 2019).

Preschool education for refugee and migrant students plays a critical role in developing lifelong
learning competencies. Early learning lays the foundations for individuals' language, social skills and
problem-solving abilities (Bakken et al., 2017). Refugee and immigrant students, in particular, benefit
more from early education due to the difficulties they face in cultural transition (Leseman, 2007).
Research shows that developing lifelong learning competencies increases the success of refugee
children in their educational processes and facilitates their integration into society (Dryden-Peterson,
2016; Nilsson & Bunar, 2016). Cognitive and social skills acquired in preschool support children's
development throughout their educational life and make them more resilient to future challenges
(OECD, 2020). At the same time, lifelong learning skills acquired at an early age help refugee children
bridge the gap between their own culture and the culture of the country they live in (Pinson & Arnot,
2007). These skills both increase individual well-being and strengthen social cohesion (Heckman,
2011). As a result, developing refugee and migrant students' lifelong learning competencies at an early
age is an important strategy that supports both individual success and social justice (UNESCO, 2021).
This study reveals that developing lifelong learning competencies of refugee and migrant students and
their parents through education can play an important role in reducing inequalities in society and
ensuring social integration. In the literature, it is stated that students who receive education at an early
age develop lifelong learning competencies and these competencies increase individuals' participation
in society (Heckman & Mosso, 2014). In this context, supporting the participation of refugee and
immigrant families in lifelong learning processes will contribute to both individual and social
development. This study aims to contribute to the literature by revealing the role of preschool teachers
in this process and how they can improve the learning competencies of refugee students and their
parents.

Method
Research Model

This research was conducted using data obtained from the participants within the scope of the
Erasmus+ Project "Lifelong Learning for Sustainable Social Justice: An Online Lifelong Learning
School Starting with Refugees and Migrants.” It is thought that the lifelong learning competencies of
refugee and immigrant citizens and students attending preschool education can be developed by
preschool teachers. This study aims to determine preschool teachers' views on ensuring social justice
by increasing refugee students and their parents' lifelong learning competencies. The research was
conducted using a case study design, one of the qualitative research methods. A case study is a
qualitative research design in which one or more than one situation or event is examined in depth
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(McMillan, 2000). The study aimed to investigate teachers' views on the problems and education of
refugee students and parents in depth with a holistic single case study design (Yin, 1984).

Study Group

The research study group consists of preschool teachers working in Spain, Lithuania, Slovenia and
Turkey, which are project partners. Using the purposive sampling method, the study included 30
preschool teachers with refugee students in their schools. In addition, preschool teachers with at least
five years of teaching experience were selected through a criterion sampling method to include
teachers with experience in the education of refugee students and their parents. To ensure participant
confidentiality during the study, each participant was given a code-named P1, P2... P30.

Data Collection Tools

In the study, participant views were obtained through a structured interview form called "Lifelong
Learning Interview Questions" developed by the researchers. The interview form consists of eight
questions, including "What do you think are the most important problems that refugee preschool
students and their families face in a different society and culture?". Within the scope of the research,
the participants were asked questions about the problems that refugee students and their families face
in a different society and culture, the adequacy of the education policies in the country regarding the
problems of refugee students, what teachers do for the linguistic skills, social-emotional development
and school readiness of refugee students, what is done to increase the level of awareness of parents,
and finally the lifelong learning of refugee students and their families. The interview form was
presented to the participants online via Google Forms. The responses from the participants were
converted into written documents, and the analysis process started.

Data Analysis

The data obtained from the participants’ views were analyzed through descriptive and content
analysis. In this context, preschool teachers' views on issues such as refugee students and their parents'
adaptation to the new society, students' learning, and parents' awareness were examined in detail. The
data were analyzed using MAXQDA 2020 software. During the data analysis, deductively, themes
were created based on the interview questions. These themes are problems experienced, education
policies, developing linguistic skills, preparing students for school, social-emotional development,
parent awareness, parental guidance, and eliminating social discrimination and inequalities. During the
analysis, codes and categories were reached based on the teachers' opinions, and these findings were
categorized under the themes such as the most critical problems that refugee students and their parents
face are language barriers and cultural adaptation.

Validity, Reliability, and Ethics

The research was conducted by considering validity, reliability, and ethical elements. Expert
opinion was used to ensure credibility in the study. The structured interview form created by the
researchers to examine preschool teachers' views on refugee students and their parents was examined
by two field experts with the title of professor. As a result of the opinions received from the field
experts, the interview form was finalized by making corrections. The interview form was pilot-tested
with four participants from different countries, and the statements that were not understood and that
could cause misunderstanding were corrected. The final version of the interview form was re-
examined by field experts and made usable for the research. To ensure transferability in the study, the
research process and findings were explained in detail to ensure replicability in case the research is
applied to different study groups or carried out under similar conditions. The participants’ direct
statements were included during the presentation of the findings. Finally, to avoid ethical violations
during the research, the confidentiality of the participants was emphasized, and the names of the
participants were expressed with code numbers so as not to reveal their identity information.

Findings

Based on the views of preschool teachers, the most critical problems experienced by refugee
students and their parents in different societies and cultures were addressed in the study. According to
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the responses of the teachers, the most critical problems that refugee students and their parents face are
language barriers and cultural adaptation. This view is followed by trauma from displacement (Figure
1).

Figure 1

Problems Faced by Refugee Students and Parents
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Teachers stated that refugee students and their parents have difficulties learning new languages,
which causes difficulties in adapting to a new society and culture. Teachers' views on this issue are as
follows:

Trauma from displacement

“Refugee preschool children and their parents often meet language barriers, cultural
challenges, and limited access to support services.” (P3)

“The vital challenges for refugee preschool children and their parents in a new society
and culture include language barriers, cultural adjustment, trauma from displacement,
limited access to resources, and discrimination.” (P11)

Teachers reported that students and their parents had cultural adaptation problems, were
traumatized by the impact of leaving their country, and had difficulty adapting to the new society.
Teachers also stated that students and their families were excluded and discriminated against by the
new society. The views of a few teachers on this issue are as follows:

“Refugee children and their families face challenges such as learning a new language,
adapting to a different culture, coping with past traumas, and a lack of resources.
Sometimes, they also face unfair treatment.” (P8)

“Transitioning to a new and different culture can be challenging for refugee children and
their parents. Differences in social norms, traditions, and expectations can cause stress
and confusion, especially for young children who are developing their cultural
identities.” (P1)

Teachers reported that refugee students and their parents experienced issues such as cultural
adjustment, trauma due to displacement, and language barriers, as well as discrimination, unfair
treatment, limited resources, and limited access to support services. Teachers reported that students
felt inadequately aware, excluded, and unhappy, and that they made efforts to address these issues.
Before their efforts, teachers were asked whether their country’s education policies could address the
problems faced by refugee students. Some teachers indicated that their country’s education policies
were sufficient to address the problems faced by refugee students. Participant opinions related to this
are as follows:

“Our education policies are developed to address the issues of refugee children through
inclusive curriculum, language support, cultural sensitivity training and community
outreach.” (P7)

“I think our education system tries to help the refugee children. It aims to make everyone
feel included, help them learn languages, and be nice to different cultures.” (P25)
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However, most teachers in the study indicated that education policies in their countries were not
adequate to meet the needs of refugee students and their families. Teachers indicated that although
education policies offered various solutions for refugee children, they still had concerns about the
effectiveness of these policies.:

“Well, I think the education system tries to do something, but I'm not sure if it's enough to
support refugee children with the problems they face.” (P22)

“While education policies may offer some solutions, they might not fully address refugee
students' complex issues. (P18)”

Teachers believe that the education policies developed are insufficient to solve the problems of
refugee students and their parents. The findings on education policies for refugee students are as
follows (Figure 2).

Figure 2

Education Policies for Refugee Students
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Teachers state that more comprehensive and inclusive policies should be developed. After
evaluating the education policies of their countries, teachers were asked what kind of education policy
should be followed for refugee students. Most teachers stated that “cultural sensitivity education”
should be included in the curriculum as part of the education policy. It was stated that providing
cultural sensitivity to students in schools could be effective in the adaptation of refugee students to
school and their environment. In this context, teachers stated that a unifying and inclusive curriculum
that embraces intercultural differences should be prepared and implemented. It was understood that
another issue emphasized by teachers was language support for students and their families. Teachers
stated that the most important difficulty faced by refugee students was learning and communicating in
the language of the country they migrated to, and emphasized the importance of developing policies in
this context. The opinion of a teacher is as follows:

“No, I don’t think that my country’s education policies are capable of addressing the
problems faced by refugee children. Although efforts have been made, there are still gaps
and challenges. Language barriers are significant issue which needs to be solved.
Policies should allocate resources for intensive language programs to help refugee
children catch up and integrate.” (P2)

Teachers also stated that students and their families should be provided with guidance and
counseling services and that it is necessary to increase such guidance and counseling practices in
schools. Teachers expressed the importance of including practices that encourage the social inclusion
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of refugee students in education policies and providing social assistance to refugee students and their
parents. When teachers were asked which policies should be implemented for refugee students and
their parents, teachers stated that support from various sectors and stakeholders, data-based
monitoring, psychosocial support, individualized language support, collaborative work, and advanced
teacher training should be provided. Teachers believe reception and guidance programs for refugee
students and their parents can be effective.

Following the educational policies, teachers were asked what kind of activities they do for refugee
students to acquire the necessary knowledge and skills throughout their lives outside the curriculum.
Teachers stated that they conduct various practices to improve the language skills of refugee students.
Most of the teachers said that they do “language immersion.” In addition, they used bilingual
educational resources and taught new vocabulary by bridging the gap between the student's mother
tongue and the new language. The findings regarding the language development of refugee students
are given below (Figure 3).

Figure 3
Developing Linguistic Skills

Language support program

Class & school activities Developlzgl Imngtlc
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Teachers stated that they use course materials in both the first language and the new language to be
learned so that students learn faster and more effectively by comparing the first language with the new
language. Teachers expressed the methods they used to improve students' language skills as follows:

“We teach them some words in their old language and the new one, and try to make it
fun.” (P19)

“As a teacher, I provide language support through immersion techniques, bilingual
resources, and tailored instruction to help refugee students improve their linguistic skills
in their country of origin's language.” (P3)

“To enhance linguistic skills, we offer language immersion, bilingual resources, and
tailored language support.” (P5)

Teachers stated that to prevent the language learning problem of refugee students, they provide
personalized education and deal with each student individually. According to the teachers' opinions, it
was understood that the students who were individually taken care of made progress in language
learning. Based on the teachers' opinions, it is seen that the teachers tend towards language learning of
refugee students.

Teachers reported creating language classes to develop refugee students' linguistic skills,
developing content to teach new vocabulary, and encouraging students to learn languages through
daily interactions. Teachers implement language learning through classroom and school activities to
minimize students' exposure to language barriers. Following the students' linguistic development, we
asked what teachers do to help students adapt to the school environment in a country with a different
culture and language (Figure 4).
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Figure 4

Preparing Students for School
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Teachers emphasized the importance of cultural adaptation programs in ensuring students'
adaptation to school. They stated that multicultural activities are practical in making students feel that
they belong to the school:

“We provide language learning programs and orientation sessions to prepare students
for school in a country with a different culture and language.” (P24)

“Cultural orientation sessions, peer support networks, and multicultural activities aid in
preparing them for school.” (P9)

“We prepare them for school with cultural orientation and support.” (P16)

Teachers expressed the importance of peer support in students' adaptation to school; in this context,
it was adequate for students to be supported by their friends. Teachers stated that they encouraged
other students to support and communicate with refugee students, which helped refugee students to
adapt to the classroom and school. Teachers indicated that counseling and peer support played an
important role in students' adaptation:

“We also offer support services such as tutoring, counseling, and peer mentoring to help
students overcome the challenges of adapting to a new school and culture.” (P2)

In addition, creating a supportive environment in the classroom and enabling students to make
friends are also among teachers' practices. While expressing what they do for refugee students in
social-emotional development (to allow them to establish relationships with their peers and interact
socially), the teachers stated that peer interaction is effective in students' social and emotional
development, similar to school adaptation. In addition, providing emotional support to students in the
process of adapting to the new culture, talking to them, and making them feel good are among the
behaviors that teachers perform:

“We talk with them when they feel sad, help them be friends with others, and play games
together.” (P28)

In addition to peer interaction and emotional support, teachers stated that the support of
stakeholders is needed to ensure the social-emotional development of refugee students (Figure 5).

Figure 5

Social-Emotional Development
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Teachers emphasized the importance of community support and stakeholders in developing refugee
students. They stated that the community has a vital role in students' social-emotional development.
Teachers indicated that they conducted various activities to support students' social-emotional
development. These activities included playing games with students, group discussions, team-building
activities, and role-playing scenarios:
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“We focus on activities and programs that promote social-emotional development, such
as group discussions, team-building exercises, and role-playing scenarios to help
students establish relationships and interact socially with their peers.” (P26)

In summary, teachers stated that they tried various practices for refugee students' linguistic,
cultural, and social-emotional development. The teachers defined the level of awareness of the
students' families, in other words, their awareness, and stated that the level of understanding of the
students' families is affected by many factors. For example, knowing the school and the education
system, language barrier, access to information and resources, parents' level of education, parents'
socioeconomic level, cultural background, and personal experiences affect their awareness of their
children's education:

“Parental awareness of children's education can vary widely, influenced by cultural
background, access to information, and personal experiences. While some parents may
have a strong awareness and involvement in their child's learning, others may face
barriers such as language or lack of familiarity with the education system.” (P14)

Teachers believe that attending parent-teacher conferences, cooperating with the school in
extracurricular activities, and helping students with homework will increase parents' awareness of their
children. Teachers stated that to contribute to students' development, they guide parents to access
information and gain awareness. In this context, teachers stated that they organized parent-teacher
conferences to inform parents about students' adaptation to the new culture and society. Teachers'
views on parental awareness and parental guidance are presented in Figure 6.

Figure 6

Parents’ Awareness and Guidance for Parents
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Teachers stated that they carried out many practices related to parent awareness and guidance for
parents. In addition to the meetings, teachers aim to raise parents' awareness through home visits. In
addition, teachers aim to raise awareness of parents through informational materials such as brochures,
books, and online tools.

“Schools provide informational materials such as brochures, books, and online resources
designed to help parents better understand their child's development and how they can
effectively support it.” (P30)

They also stated that teachers inform parents by providing one-to-one counseling services and
offering them various resources through technology-based applications. Teachers stated that in

10
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addition to materials such as books and brochures, technological tools are frequently used to inform
parents:

“We facilitate parent workshops, provide informational materials in multiple languages,
and offer one-on-one consultations to guide parents in accessing information and raising
awareness about their preschool students' development. Additionally, we encourage open
communication channels between parents and educators, establish parent-teacher
associations, and utilize technology platforms for sharing resources and updates.” (P27)

Preschool teachers carry out many practices to ensure refugee students' development and adaptation
to new situations/environments. Raising parents' awareness can also be effective in helping the
students adapt to the new school. Teachers believe that continuous learning and development of
refugee students and their parents through lifelong learning and their integration into their society will
effectively eliminate social discrimination and inequalities that may occur among students (Figure 7).

Lifelong learning
Cultural understanding L. . . : :
_ Eliminating social Quality education

discrimination and
inequalities Participation in society

A teacher who believes that the continuous learning and development of refugee students and their
families through lifelong learning will be effective in eliminating social discrimination and inequalities
that may occur between them and their peers:

Figure 7

Eliminating Social Discrimination and Inequalities

Skills training

“Continuous learning and integration through lifelong learning initiatives can reduce
social discrimination and inequalities among refugee students by fostering inclusion and
understanding within the community.” (P29)

Teachers believe that lifelong learning can raise public awareness and reduce social discrimination
and inequality, especially toward students from different cultures and their parents. Teachers believe
that lifelong learning can have a significant impact on students' learning and on society's
understanding and empathy towards refugee students.

“Lifelong learning and integration can combat social discrimination and inequalities by
fostering empathy, understanding, and inclusivity within society.” (P12)

Teachers stated that lifelong learning can also prevent students from inequalities and is
fundamental in ceasing social discrimination. Furthermore, according to teachers, understanding
cultural differences, empowerment, encouraging and supporting social participation, and providing
students with equal educational opportunities can mainly prevent social discrimination and inequality.
Similarly, teachers stated that providing support and guidance services to refugee students and their
parents and making efforts to integrate them into society is crucial. In addition to the responsibility of
teachers towards refugee students and their parents, teachers also emphasized the importance of social
support and the need to support cultural diversity in society to encourage social participation. To sum
up, teachers believe that school stakeholders and the community have essential roles in helping
refugee students and their parents adapt to the new society and culture as well as to their new school.

11
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Conclusion, Discussion, and Recommendations

This study has shown that linguistic obstructions and adaptation to culture are two major challenges
that refugee students encounter while being adapted to new educational settings. Preschool teachers
highlighted that stronger school support networks, including comprehensive language assistance,
culturally relevant curricula, and social support services are needed as well. The findings have shown
that current education policies are insufficient to address the needs of refugee students. To improve the
educational needs of refugee students, more inclusive and effective policies should be developed and
implemented. These should include not only language and cultural support but also family support,
trainings for teachers, integrating lifelong learning key competencies into the curriculum in a more
effective way, making NGOs (non-governmental organizations) be aware of these children and
especially help parents be aware of the development of their children.

More specifically, the findings of this study have emerged several critical challenges that refugee
students and their families face, such as the most prominent issues language barriers, cultural
adaptation, and trauma from displacement. It can be seen that these challenges are consistent with the
broader literature on refugee integration, where language acquisition and cultural adjustment are
frequently cited as significant obstacles (Dryden-Peterson, 2016; McBrien, 2005). The findings have
revealed that language barriers negatively affect not only academic but also social interaction.
Especially in the preschool period, children's inability to make friends, lack of communication in the
classroom, and their inability to express themselves increase the feeling of emotional exclusion. In
addition, during the cultural adaptation process, students have to learn not only the language but also
new social norms, traditions, and school culture. Teachers' observations reveal that this situation
causes psycho social effects such as anxiety, introversion, and lack of self-confidence in students. To
prevent or minimize all these challenges, benefitting from lifelong learning competencies may be
effective. Therefore, this study not only supports the general findings in the previous literature about
the difficulties that refugees face but also contributes to the literature with concrete data obtained from
the field on how these problems are experienced and how lifelong learning competencies may help
teachers support these students in preschool education.

As language skills are vital for understanding the curriculum, participating in class, and forming
peer relationships, the development of language skill can mean socially and psychologically healthy
individuals. This aligns with Cummins' (2000) framework on the importance of language proficiency
for both academic and social success in bilingual settings. The teachers' emphasis on the need for
language support systems, such as language immersion programs and bilingual resources, reflects a
widely recognized approach to addressing these challenges. Effective language support can
significantly improve refugee students' academic outcomes and ease their integration into both school
and social environment (Bigelow & King, 2014). This may help students adapt to new social norms,
values and expectations as the process of adjusting to these can be demanding for refugee students,
especially when they differ from those of their own countries. The teachers’ observations of the stress
and confusion experienced by students during this transition are consistent with Berry’s (1997)
acculturation theory, which describes the psychological impact of navigating between different
cultural identities. The teachers' recommendation for cultural sensitivity training and inclusive
curricula is in line with best practices that suggest creating a culturally responsive educational
environment can help reduce these problems (Gay, 2018). In this study trauma from displacement and
its effect on students' psychological well-being has been revealed as critical issue expressed by
preschool teachers. Refugee children often carry the psychological scars of their experiences, which
can be experienced in various ways, including anxiety, depression, and difficulties in concentration
(Fazel et al., 2012). The teachers’ need for more comprehensive psychosocial support within schools
underscores the necessity for interventions that address both the educational and emotional needs of
refugee students. Programs that include counseling, peer support networks, and social-emotional
learning activities can be effective in helping refugee children cope with all the trauma and help them
build resilience (Betancourt & Khan, 2008) as well.

The findings have also revealed a critical gap in education policies concerning refugee students.
While some teachers have stated efforts by their countries’ education systems to support refugee
students, the majority has expressed problems about the adequacy and effectiveness of these policies
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as Taylor and Sidhu (2011) has expressed in their study that this issue causes a gap in education
systems worldwide. The teachers' suggestions for more comprehensive policies, including intensive
language programs, cultural sensitivity education, and enhanced guidance services, align with
educational researchers' recommendations as Pinson & Arnot (2007) has also stated in their study.
Along with these earlier researches, the current study has revealed some other issues raised by
preschool teachers, focusing especially on the lived reality in early childhood education system.
Preschool teachers' opinions in particular highlighted the gap between the goals of policies and the
realities of the classroom. Lack of real-world implementation, distributing resources, and follow-up
methods was often mentioned by the preschool teachers in this study, despite the fact that several
nations have included inclusive education measures at the policy level. This reveals that unless current
policies are implemented with adequate support systems, they may continue to be essentially
rhetorical. In addition, the preschool teachers emphasized that the importance of community support
and stakeholders in developing refugee students has a vital role in students' social-emotional
development. This means NGOs (non-governmental organizations) may take role in helping both
refugee students and their families integrate into new society. They can work with specialists within
their scope. They may coordinate national and/or international projects to support these students
together with their families and even with their teachers.

Another important finding in this study is that teachers believe that developing lifelong learning
competencies can reduce social discrimination and inequality against refugee students and their
parents as they become more adapted to the new society. This study makes an important contribution
to the literature by revealing the importance of considering lifelong learning skills in the context of the
integration of refugee students and their families into the society they have newly joined and their
inclusion into social life. With a quality education provided in the context of key competencies for
lifelong learning and with the support of the school and the environment, it may be possible to
eliminate inequalities and exclusion and create more livable environments.

Within the light of the findings of the study, some key suggestions are given below:

1. Schools should apply intensive language programs on effective language acquisition for
refugee students. These programs should include bilingual education resources that bridge the
gap between the students' native languages and the target language they are acquiring.

2. Schools should provide in-service cultural training for teachers to help them better understand

the backgrounds of refugee students and develop empathy.

Multicultural activities should be integrated into the curriculum by preschool teachers.

4. Peer mentoring programs in which refugee students are paired with local students should be
promoted.

5. Schools should increase access to counseling and social support services for the needs of
refugee students.

6. Schools should develop comprehensive programs to involve the parents of refugee students in
the education of their children.

7. NGOs of the communities should be aware of the issues of refugees in their societies and
develop activities and/or projects to help these people join the society.

8. Policymakers should develop education policies that specifically address the needs of refugee
students.

w

Suggestions for researchers are as follows:

1. Comparative studies across different educational systems can be carried out to compare how
different countries or regions address the educational needs of refugee students.

2. The study group may be teachers from different subject areas such as foreign language
teachers, science teachers, etc...

Ethical Declaration

All ethical principles and rules were meticulously followed in conducting this study. The study was
prepared in accordance with the “Ethical Guidelines on the Use of Productive Artificial Intelligence in

13



Uluslararast Liderlikte Miikemmellik Arayisi Dergisi, 2024, 4(2), 2-16.
B. Akyol, Y. Yesilbas Ozeng & S. Kalender

Scientific Research and Publication Activities of Higher Education Institutions” published by the
Council of Higher Education in 2024.

Author Contribution Rate

The first author carried out the research design and abstract section of the study; the second author
carried out the introduction, methodology, and findings section of the study; the third author carried
out the discussion and conclusion section, and the final reading.

Conflict of Interest

There is no conflict of interest in this study.

References

Adabas, A., & Kaygin, H. (2016). Lifelong learning key competence levels of graduate students.
Universal Journal of Educational Research, 4(12A), 31-38.
https://doi.org/10.13189/UJER.2016.041305.

Arar, K., Haj-Yehia, K., Ross, D., & Kondakci, Y. (2019). Higher education challenges for migrant
and refugee students in a global world. Peter Lang Verlag. https://doi.org/10.3726/b14486

Bajaj, M., & Bartlett, L. (2017). Critical transnational curriculum for immigrant and refugee students.
Curriculum Inquiry, 47(1), 25-35. https://doi.org/10.1080/03626784.2016.1254499

Bakken, L., Brown, N., & Downing, B. (2017). Early childhood education: The long-term benefits.
Journal of Research in Childhood Education, 31(2), 255-269.
https://doi.org/10.1080/02568543.2016.1273285

Berry, J. W. (1997). Immigration, acculturation, and adaptation. Applied Psychology, 46(1), 5-34.
https://doi.org/10.1111/j.1464-0597.1997.tb01087.x

Betancourt, T. S., & Khan, K. T. (2008). The mental health of children affected by armed conflict:
Protective processes and pathways to resilience. International Review of Psychiatry, 20(3), 317—
328. https://doi.org/10.1080/09540260802090363

Biasutti, M., Concina, E., & Frate, S. (2019). Working in the classroom with migrant and refugee
students: The practices and needs of Italian primary and middle school teachers. Pedagogy, Culture
& Society, 28(1), 113-129. https://doi.org/10.1080/14681366.2019.1611626

Bigelow, M., & King, K. A. (2014). Somali immigrant youths and the power of print literacy. Writing
Systems Research, 7(1), 4-19. https://doi.org/10.1080/17586801.2014.896771

Bingol, A. S. (2021). A transformative second-language-literacy program for migrant students. In E.
Hanci-Azizoglu & N. Kavakli (Eds.), Futuristic and linguistic perspectives on teaching writing to
second language students (pp. 271-286). IGI Global. https://doi.org/10.4018/978-1-7998-6508-
7.ch016

Block, K., Cross, S., Riggs, E., & Gibbs, L. (2014). Supporting schools to create an inclusive
environment for refugee students. International Journal of Inclusive Education, 18(12), 1337—
1355. https://doi.org/10.1080/13603116.2014.899636

Bunar, N. (2019). Education of refugee and asylum-seeking children. Oxford Research Encyclopedia
of Education. https://doi.org/10.1093/acrefore/9780190264093.013.118

Carlson, E. (2019). Lifelong learning: A higher order of consciousness and a construct for faculty
development. Journal of Oral and Maxillofacial Surgery, 77(10).
https://doi.org/10.1016/j.joms.2019.06.011

Cavadova, H. (2023). Social adaptation and educational problems children of refugees and migrants.
OmaK Va sosial miinasibatlor, 1(19), 44-49. https://doi.org/10.61764/lasr.1.2023.44-49

14


https://doi.org/10.13189/UJER.2016.041305
https://doi.org/10.3726/b14486
https://doi.org/10.1080/03626784.2016.1254499
https://doi.org/10.1080/02568543.2016.1273285
https://doi.org/10.1111/j.1464-0597.1997.tb01087.x
https://doi.org/10.1080/09540260802090363
https://doi.org/10.1080/14681366.2019.1611626
https://doi.org/10.1080/17586801.2014.896771
https://doi.org/10.4018/978-1-7998-6508-7.ch016
https://doi.org/10.4018/978-1-7998-6508-7.ch016
https://doi.org/10.1080/13603116.2014.899636
https://doi.org/10.1093/acrefore/9780190264093.013.118
https://doi.org/10.1016/j.joms.2019.06.011
https://doi.org/10.61764/lasr.1.2023.44-49

Uluslararast Liderlikte Miikemmellik Arayisi Dergisi, 2024, 4(2), 2-16.
B. Akyol, Y. Yesilbas Ozeng & S. Kalender

Cerna, L. (2019). Refugee  education. OECD  Education = Working  Papers.
https://doi.org/10.1787/a3251a00-en

Clausson, E., & Cowell, J. (2019). Migration, school nursing, and school health services. The Journal
of School Nursing, 35(5), 315-315. https://doi.org/10.1177/1059840519866531

Collins, J. (2009). Lifelong learning in the 21st century and beyond. RadioGraphics, 29(2), 613-622.
https://doi.org/10.1148/rg.292085179

Crea, T. (2016). Refugee higher education: Contextual challenges and implications for program
design, delivery, and accompaniment. International Journal of Educational Development, 46, 12—
22. https://doi.org/10.1016/j.ijedudev.2015.11.005

Cummins, J. (2000). Language, power, and pedagogy: Bilingual children in the crossfire. Multilingual
Matters.

Celik, S. (2021). Educational problems of Syrian refugee students. Amazonia Investiga, 9(36), 83-95.
https://doi.org/10.34069/A1/2020.36.12.7

Celik, S., Kardas Isler, N., & Saka, D. (2021). Refugee education in Turkey: Barriers and suggested
solutions. Pedagogy, Culture & Society, 31(4), 687-705.
https://doi.org/10.1080/14681366.2021.1947878

Dryden-Peterson, S. (2016). Refugee education: The crossroads of globalization. Educational
Researcher, 45(9), 473-482. https://doi.org/10.3102/0013189X16683398

Fazel, M., Reed, R. V., Panter-Brick, C., & Stein, A. (2012). Mental health of displaced and refugee
children resettled in high-income countries: Risk and protective factors. The Lancet, 379(9812),
266-282. https://doi.org/10.1016/s0140-6736(11)60051-2

Fleming, T. (2020). Models of lifelong learning: An overview. In M. London (Ed.), The Oxford
handbook of lifelong learning (pp. 35-55). Oxford Academic.
https://doi.org/10.1093/oxfordhb/9780197506707.013.3

Florin, K., Akerblom, E., & Hedlund, E. (2020). Lifelong learning for all! Mediterranean Journal of
Social & Behavioral Research, 4(2), 35-39. https://doi.org/10.30935/MJOSBR/9599

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers College
Press.

Graham, H., Minhas, R., & Paxton, G. (2016). Learning problems in children of refugee background:
A systematic review. Pediatrics, 137(6). https://doi.org/10.1542/peds.2015-3994

Hayes, S. (2016). Educational considerations for refugee and migrant children in the United States.
Journal of Peacebuilding & Development, 11(3), 120-125.
https://doi.org/10.1080/15423166.2016.1222593

Heckman, J. J. (2011). The economics of inequality: The value of early childhood education.
American Bar Foundation, 22(3), 1-6.

Heckman, J. J., & Mosso, S. (2014). The economics of human development and social mobility.
Annual Review of Economics, 6(1), 689—733. https://doi.org/10.1146/annurev-economics-080213-
040753

Khachaturyan, Y. (2019). Comparative analysis of social-psychological adaptation of migrant children
and local children. Ukrainian Psychological Journal, 2(12), 182-194.
https://doi.org/10.17721/upj.2019.2(12).13

Koehler, C., & Schneider, J. (2019). Young refugees in education: The particular challenges of school
systems in Europe. Comparative Migration Studies, 7, 1-20. https://doi.org/10.1186/s40878-019-
0129-3

Laal, M. (2011). Lifelong learning: What does it mean? Procedia - Social and Behavioral Sciences,
28, 470-474. https://doi.org/10.1016/j.sbspro.2011.11.090

15


https://doi.org/10.1787/a3251a00-en
https://doi.org/10.1177/1059840519866531
https://doi.org/10.1148/rg.292085179
https://doi.org/10.1016/j.ijedudev.2015.11.005
https://doi.org/10.34069/AI/2020.36.12.7
https://doi.org/10.1080/14681366.2021.1947878
https://doi.org/10.3102/0013189X16683398
https://doi.org/10.1093/oxfordhb/9780197506707.013.3
https://doi.org/10.30935/MJOSBR/9599
https://doi.org/10.1542/peds.2015-3994
https://doi.org/10.1080/15423166.2016.1222593
https://doi.org/10.1146/annurev-economics-080213-040753
https://doi.org/10.1146/annurev-economics-080213-040753
https://doi.org/10.17721/upj.2019.2(12).13
https://doi.org/10.1186/s40878-019-0129-3
https://doi.org/10.1186/s40878-019-0129-3
https://doi.org/10.1016/j.sbspro.2011.11.090

Uluslararasi Liderlikte Miikemmellik Arayisi Dergisi, 2024, 4(2), 2-16.
B. Akyol, Y. Yesilbas Ozeng & S. Kalender

Laal, M., Aliramaei, A., & Laal, A. (2014). Lifelong learning and art. Procedia - Social and
Behavioral Sciences, 116, 4047-4051. https://doi.org/10.1016/j.sbspro.2014.01.888

Leseman, P. (2007). Early education for immigrant education. Migration Policy Institute.
https://www.migrationpolicy.org

McBrien, J. L. (2005). Educational needs and barriers for refugee students in the United States: A
review of the literature. Review of Educational Research, 75(3), 329-364.

McMillan, J. H. (2000). Educational research: Fundamentals for the consumer. AddisonWesley
Longman.

Mock-Munoz de Luna, C., Granberg, A., Krasnik, A., & Vitus, K. (2020). Towards more equitable
education: Meeting health and wellbeing needs of newly arrived migrant and refugee children—
Perspectives from educators in Denmark and Sweden. International Journal of Qualitative Studies
on Health and Well-Being, 15(sup2). https://doi.org/10.1080/17482631.2020.1773207

Nilsson, J., & Bunar, N. (2016). Educational responses to newly arrived students in Sweden:
Understanding the structure and influence of school organization. Scandinavian Journal of
Educational Research, 60(4), 399-416. https://doi.org/10.1080/00313831.2015.1024160

OECD. (2020). Early learning and child well-being: A study of five-year-olds in England, Estonia,
and the United States. OECD Publishing. https://doi.org/10.1787/3990407f-en

Pinson, H., & Arnot, M. (2007). Sociology of education and the wasteland of refugee education
research. British ~ Journal of  Sociology  of Education, 28(3), 399-407.
https://doi.org/10.1080/01425690701253612

Roxas, K., & Fruja, R. (2019). Teacher education and refugee students. Oxford Research
Encyclopedia of Education. https://doi.org/10.1093/acrefore/9780190264093.013.285

Sahin, M., & Koca, S. (2017). European Union lifelong learning key competences in early childhood
education. International Journal of Innovative Research in Education, 3(3), 135-142.
https://doi.org/10.18844/ijire.v3i3.1854

Taylor, S., & Sidhu, R. K. (2011). Supporting refugee students in schools: What constitutes inclusive
education? International Journal of Inclusive Education, 16(1), 39-56.
https://doi.org/10.1080/13603110903560085

Tight, M. (1998). Lifelong learning: Opportunity or compulsion? British Journal of Educational
Studies, 46(3), 251-263. https://doi.org/10.1111/1467-8527.00082

UNESCO. (2021). Reimagining our futures together: A new social contract for education. UNESCO
Publishing. https://unesdoc.unesco.org/

Wrench, A., Soong, H., Paige, K., & Garrett, R. (2018). Building spaces of hope with refugee and
migrant-background students. International Journal of Inclusive Education, 22(11), 1197-1212.
https://doi.org/10.1080/13603116.2017.1420251

Yesilbas Ozeng, Y. (2023). Yasam boyu dgrenmenin kapsami ve Tiirkiye’deki uygulamalar. In Z.
Eren & S. Kuru Cetin (Eds.), Sosyal Bilimlerde Miikemmellik Arayuisi icinde (ss. 91-104). Duvar
Yaynlart.

Yesilbas Ozeng, Y., & Basaran, R. (2024). Yasam boyu dgrenme ve yapay zeka. Sinop Universitesi
Egitim Fakiiltesi Dergisi, 1(1), 101-125.

Yilmazel, G., & Atay, D. (2022). Challenges of migrant students in Turkish higher education.
Diaspora, Indigenous, and Minority Education, 17(2), 132-145.
https://doi.org/10.1080/15595692.2022.2066077

Yin, R. K. (1984). Beyond method: Strategies for social research. In G. Morgan (Ed.). Sage
Publications.

16


https://doi.org/10.1016/j.sbspro.2014.01.888
https://www.migrationpolicy.org/
https://doi.org/10.1080/17482631.2020.1773207
https://doi.org/10.1080/00313831.2015.1024160
https://doi.org/10.1787/3990407f-en
https://doi.org/10.1080/01425690701253612
https://doi.org/10.1093/acrefore/9780190264093.013.285
https://doi.org/10.18844/ijire.v3i3.1854
https://doi.org/10.1080/13603110903560085
https://doi.org/10.1111/1467-8527.00082
https://unesdoc.unesco.org/
https://doi.org/10.1080/13603116.2017.1420251
https://doi.org/10.1080/15595692.2022.2066077

